




















The best judge of which units and which activities should be covered with any group of students
is always the teacher. After you gauge the needs of your students, you can match these needs with the
material in this book.

Organization

In Great Writing 3, Units 1-3 deal with the elements of a good paragraph. Unit 1 presents the
elements of a paragraph and offers some specific suggestions for writing a paragraph, including how
to write a good topic sentence, supporting details, and concluding sentences. Unit 2 walks students
through the elements of good writing, including cohesion and audience. Unit 3 exposes students to
different rhetorical styles of academic writing using paragraphs as the sample elements. Unit 4 takes the
student from a paragraph to an essay. Units 5-7 focus on comparison, cause-effect, and classification
essays respectively. While it is not necessary to cover these last three units in the given order, the current
sequencing will allow for some recycling of grammatical and lexical items. The Brief Writer’s Handbook
with Activities and the Appendices contain additional practice material to support both the process and
the mechanics of writing.

Contents of a Unit

Although each unit has specific writing objectives (listed at the beginning of the unit), the
following features appear in every unit:

Example Paragraphs and/or Essays

Because we believe that writing and reading are inextricably related, Great Writing 3 offers 33
example paragraphs and 9 model essays. Each presents a rhetorical mode and/or provides editing
activities. Many models are preceded by schema-building questions and followed by questions
about organization, syntactic structures, or other composition features. New, potentially unfamiliar
vocabulary words are glossed next to each paragraph. These words can provide students with a list of
vocabulary to add to a separate vocabulary notebook.

Grammar for Writing

Since good writing requires a working knowledge of the mechanics of English, Great Writing
includes clear charts or detailed instruction that relates directly to the writing assignments. In addition,
numerous activities give students the opportunity to practice and refine their grammar and writing
knowledge and skills.

Activities

The new third edition contains 118 activities, numerous suggestions for additional essay writing
assignments, and 28 supplemental activities in The Brief Writer’s Handbook with Activities. These
writing, grammar, and vocabulary activities gradually build the skills students need to write well-crafted
essays and provide learners with more input in English composition and paragraph organization and
cohesion. To this end, the activities in this book deal with elements that affect the quality of a written
product, including grammar, organization, and logic. Although in this text there is information about
both process and product in essay writing, it should be noted that the focus is slightly more on the final
written product.

Building Better Vocabulary

Each unit includes two vocabulary activities to build schema and collocations. In the first
activity, Word Associations, the students identify words that best relate to the target vocabulary word.
This allows them to build connections to more words and thus grow their vocabulary more quickly.
Words from the Academic Word List are starred (see pages 224-225 for the complete list). The second
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activity, Using Collocations, helps students learn specific word combinations, or collocations, which
will improve their writing. It is helpful to encourage students to use these new words in their Original
Student Writing assignment and to add them to a vocabulary notebook.

Writer’s Notes

Great Writing 3 features writing advice that helps writers to better understand use and format.

Building Better Sentences

Periodically in each unit, students are asked to turn to Appendix 1 and work on building better
sentences. Each practice is intentionally short and includes only three problems. In each problem, there
are three to five short sentences that the students must combine into a single sentence that expresses all
the ideas in a logical and grammatically correct manner.

Original Writing

Each unit includes an activity that requires students to do some form of writing. Original
Student Writing includes writing prompts and a set of directions to encourage students to follow the
writing process and refer back to the lessons taught in the unit.

Additional Writing Topics gives students the opportunity to continue practicing their writing
skills. The first topic always links back to the opening photograph and writing prompt. The teacher can
decide whether all students will write about the same topic or whether each student is free to choose any
of the topics listed.

Peer Editing

At the end of each unit, a peer editing activity offers students the opportunity to provide written
comments to one another with the goal of improving their essays. A unique peer editing sheet for each
unit can be found online at NGL.Cengage.com/GW3 and each one provides the guidance and structure
that are necessary for students at this level to perform this task successfully. We recommend that
students spend 15 to 20 minutes reading a classmate’s essay and writing comments using the questions
on the peer editing sheet.

Timed Writing

One way to improve students’ comfort level with the task of writing under a deadline, such as
during a testing situation, is to provide them with numerous writing opportunities that are timed. The
final activity in each unit features a timed-writing prompt geared toward the grammar and sentence
structure presented in that unit. Students are given five minutes to read the prompt and make a quick
writing plan, followed by 40 minutes of actual writing. Instructors may use this activity at any time
during the lesson.

What's New in This Edition?

« Engaging images from National Geographic connect learning to the greater world.
 New and updated paragraphs and essays act as springboards and models for writing.

o Updated Grammar for Writing sections clearly present grammar and help students learn the
structures for writing.

« Streamlined instruction and practice activities offer step-by-step guidelines to focus writers
on both the writing process and product.

» Words from the Academic Word List are highlighted in vocabulary activities, encouraging
students to expand their word knowledge.
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The expanded Brief Writer’s Handbook with Activities now includes a Useful Vocabulary for

Better Writing section to help writers choose appropriate language for the different rhetorical

modes.

An all-new level, Great Writing: Foundations introduces students to the basics of grammar,
spelling, and vocabulary.

A new Online Workbook encourages learners to further practice grammar, vocabulary, and

editing skills. Students can also write paragraphs or essays, and submit them to the instructor

electronically.

An updated Presentation Tool allows instructors to use the book in an interactive whiteboard

setting and demonstrate the editing process.

An eBook provides another option to use Great Writing in a traditional or blended learning
environment.

Ancillary Components

In addition to the Great Writing 3: From Great Paragraphs to Great Essays Student Book, the
following components help both the instructor and the students expand their teaching and learning.

Online Workbook: Includes a wealth of vocabulary, grammar, writing, and editing practice
with immediate feedback.

Presentation Tool CD-ROM: Offers instructors the ability to lead whole-class presentations
and demonstrate the editing process.

Assessment CD-ROM with ExamView®: Allows instructors to create and customize tests.

Teacher Companion Site at NGL.Cengage.com/GW 3: Provides teachers with answer keys,
peer editing sheets, and teacher’s notes.

Student Companion Site at NGL.Cengage.com/GW3: Provides students with peer editing
sheets, glossary, and interactive flashcards.

eBook: Offers an interactive option.
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In the center of the dining room things are happening. Five men
in their thirties and forties are sitting around a table directly in front
of a large tropical plant. They look happy to be here. They are talking
and laughing. One guy whispers something to the guy next to him, and
the other three insist that these two reveal what they are whispering
about. The oldest guy is elegantly dressed in a cashmere sweater. The
other four are wearing long-sleeved shirts. Because all five of them are
wearing ties, they must have just come from the office. Every now and
then, one of them will touch the table a few times as he is speaking,
perhaps to emphasize a particular point. To me, it appears that they are
having a very lively discussion, and each of them cannot wait to jump
in to offer something to the conversation.

In the far right corner of the restaurant, a middle-aged man is
sitting alone. I can smell his top-of-the-line cologne whenever I pass by
as [ head to the kitchen. Although he is alone, he is definitely not lonely.
His state-of-the-art cell phone has not left his ear since he came in. I
cannot tell whether his phone call is business or pleasure because he
alternates from serious tones to lighthearted chuckles. Every once in a
while, he asks his server to refresh his cup of coffee. He adds sugar and
stirs his coffee rather loudly, but the noisy clinking of the spoon against
his coffee cup is drowned out by the music that is being played.

This is my job. I take food orders and watch people, from
couples fighting to people having a good time talking. I do not pretend
to be a psychologist, but it is interesting to watch people interact. My
job might not be the most socially rewarding job in the world, but every
night I learn something new about the nuances of human interaction.
That makes me happy.

Post-Reading

1. What is the main idea of the essay?

to whisper: to speak
softly

cashmere: a soft,
expensive type of
wool

to alternate: to switch
back and forth
between two things

lighthearted: happy,
not serious

a chuckle: a small
laugh

a clinking: a sound
that is made when
two objects, such
as glasses, hit each
other

to drown out: to
overpower a sound
with a louder sound

»

2. Find the sentence in Paragraph 1 that is similar to the topic sentence of “Scenes from a Restaurant
(Paragraph 21). Write it here.

3. Reread Paragraphs 2-4 of the essay. Underline the topic sentence of each of these paragraphs.

4. In the introduction (Paragraph 1), what is the hook (what gives the reader a reason to keep reading)?
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Step 1: Choose a Topic

You can choose a topic in a couple of ways.

a. Choose something familiar. It is easier to write about something you know well. It is even better to
write about something you care or are excited about. List at least three things that you know well:

b. Choose something that you are interested in and want to learn about. For example, if you have an
interest in skydiving but have never tried it, you might decide to find information about that topic
and then write about it.

Step 2: Brainstorm
Brainstorm ideas for your topic. Here are three techniques you can try.

a. Jot down ideas. Write down everything about the topic that comes to mind. Your ideas do not have
to be in sentence form. Do not worry about grammar, spelling, order, or organization. Just transfer
ideas directly from your brain to the paper as fast as they come to you. For practice, quickly write
down everything you know about superstitions below:

b. Make a cluster diagram. Write down an idea and draw a circle around it. Branching off from that idea,
draw lines to related ideas. For an essay about types of horror movies, a cluster diagram might look like
the one below. What examples can you think of if you were to write more details in the diagram?

based on
{rue stories

examples examples

past and present stories original characters

more frightening because it’s real famous science fiction movies

supematural

develops the imagination examples good special effects
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c. Freewrite. Freewriting is a technique in which a writer writes whatever comes to his or her mind.
The idea is to keep writing without stopping. This is a good technique to use when you are having
trouble coming up with ideas. Practice freewriting with this sentence starter:

Yesterday was a terrible day for me because

Step 3: Outline

After you have brainstormed ideas for an essay, it is important to be very sure of the purpose of
the essay. Are you going to describe something? Compare two things? Show cause and effect? Argue
a point? A common essay error is that the writer gets off topic. This error often happens because the
writer was not clear about the purpose of the essay or did not stay focused on the purpose of the essay.

Read the following essay titles. What do you think the writer’s purpose is?
Title Purpose

E-books versus Print Books

My First Trip on an Airplane

The Popularity of Video Games

Reducing Pollution

The Perfect Career

After you have given some thought to the purpose of your essay, it is time to organize your ideas
in a simple outline. Look at the ideas in your brainstorming notes from Step 2. Do any ideas jump out
at you or seem very interesting? Circle the things that seem to fit the purpose of your essay. During this
step, you must choose how you are going to organize these ideas:

« In chronological order (order of events as they occur in time)

o In spatial order: based on a logical order (what you see)
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Concluding Paragraph

The purpose of the conclusion is to recap or summarize for the reader the main idea of the essay.
An essay should read just as a typical class period unfolds. For example, the teacher tells the students
what they are going to learn (introductory paragraph, thesis), the teacher then teaches the lesson (body
paragraphs, points of development), and finally, the teacher recaps or reviews what he or she taught that
day (conclusion, restatement of thesis).

Try restating your thesis in the conclusion. To restate your thesis means that you should write the
basic idea of the thesis statement but in a different way. Effective writers do this to clarify for the reader
what has just been said.

An effective writer can also restate the points of development in the conclusion. This helps
readers to recall the three main points that they just learned about without having to go back and reread
the thesis.

After the restatement, the conclusion should give the reader something to think about. Good
conclusions often end with a suggestion, an opinion, or perhaps a prediction. These types of general
statements effectively end an essay.

Step 5: Get Feedback from a Peer

By far, one of the very best ways to improve any piece of writing is to ask a peer to review it and
offer suggestions. For example, is there any part of the writing that is not clear? Is there a vocabulary
word that needs to be clarified? Is there an idea that is not explained completely enough? Perhaps your
peer editor will suggest adding adjectives in certain places to make your writing more vivid.

This book has special forms (Peer Editing Sheets on NGL.Cengage.com/GW 3) for getting
feedback from peers, but you should never feel that you are limited to the questions on the forms.

Step 6: Revise the First Draft

Every good writer revises a first draft. It is important to incorporate feedback from peers as well
as ideas that you can think of now that were not apparent at first. Use feedback from both peers and
your instructor. The longer you wait between writing the first draft and revising your paper, the more
you will be able to read the paper as a new writer and offer better feedback and changes to your own

paper.

If you are not sure about how to revise a certain part, do not be afraid to ask another student or a
teacher for help.

Step 7: Proofread the Final Draft

Because good writing is never accomplished on the first try, it is important to edit your writing
and make changes to enhance the essay. You can edit and revise your paper or have a teacher, friend, or
family member help you.

As you look back at your essay, you can use a simple technique to improve the quality and clarity
of your writing: adding connecting and transition words, phrases, or sentences. Using transitions does
the following to your writing:

« Improves clarity
o Shows the relationship between ideas
o Improves the flow of the essay

+ Connects paragraphs
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Step 1: Choose a Topic

Read the following list of topics. Choose one that you like or another topic that your teacher approves.
This topic will be the main subject of your descriptive essay.

« The qualities of an ideal friend

+ What makes a good teacher

« Your favorite place

» A surprising result in a sporting event

Your topic:

Step 2: Brainstorm

Using a method that works for you, brainstorm ideas about your topic.

Brainstorm area:

Step 3: Outline

What is the purpose of your essay? What information do you want to share with your audience and why?

Will your thesis be direct or indirect? Write it below and circle the type.

Thesis statement:

(direct / indirect)

Based on your brainstorming, decide what information you are going to include in your essay
and how it will be organized—in chronological order, in spatial order, or in order of importance. Then
list your three main points of development.

1.

2.

3.

Now write an outline. Use a separate piece of paper. If you need an example of supporting
information for an outline, refer to the outline of “The Restaurant” on pages 96-97.
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III. Body Paragraph 2 (Subject 2): London in 2000
A. Point of comparison 1: Population

B. Point of comparison 2: Technology

SUPPORT

C. Point of comparison 3: Transportation
IV. Conclusion
Remember that the purpose of your essay is to clearly point out similarities and/or differences. In the

block method, sometimes the specific similarities or differences and the degree of similarity or difference
are not so clear. Good writers make sure that readers can see the comparisons and contrasts clearly.

Point-by-Point Method

In the point-by-point method, information about the two subjects is contained within each
paragraph, thus making the writer'’s comparison or contrast much easier for the reader to understand.
In this method, the writer discusses one point of comparison about both subjects first before discussing
the second point of comparison about both subjects and then the third point of comparison. (You must
use at least two points of comparison.)

Be sure to discuss the subjects in the same order for each point of comparison. Here is an
example of an outline using the point-by-point method.

Title: Snapshots of London: 1900 and 2000
I. Introduction
A. Hook
B. Connection information

C. Thesis statement: Though London in 1900 was quite different from London in 2000 in many
ways, important similarities existed in population, technology, and transportation.

II. Body Paragraph 1 (Point of comparison 1): Population
A. Subject 1: London in 1900

B. Subject 2: London in 2000

SUPPORT

III. Body Paragraph 2 (Point of comparison 2): Technology
A. Subject 1: London in 1900

B. Subject 2: London in 2000

SUPPORT

P

V. Body Paragraph 3 (Point of comparison 3): Transportation
A. Subject 1: London in 1900

B. Subject 2: London in 2000

SUPPORT

V. Conclusion
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IL. Body Paragraph 1 (Point of comparison 1): The number of seasons

A. Chicago
1. Location
2. Number of seasons

3. Names of seasons

SUPPORT

B. Miami

1.

2. Number of seasons

3.

III. Body Paragraph 2 (Point of comparison 2): The worst temperature

A.

1. Worst season

2. Supporting fact: Temperature

SUPPORT

1. Worst season

2. Supporting fact:

IV. Body Paragraph 3 ( 3): Bad weather

A. Chicago
1. Blizzard

2. When blizzards occur

SUPPORT

3. of a blizzard

B. Miami

1. Hurricane

2. When occur

SUPPORT

3. Effects of a hurricane
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Title: How Weather Affects Our Daily Lives
I. Introduction
A. Hook
B. Connecting information

C. Thesis statement: Sunshine can affect people’s moods, choice of activities, and fashion.

)
P

. Body Paragraph 1: Mood

A. Not trapped inside

SUPPORT

B. Increased melatonin production — better mood and sense of well-being

| )
Pt
[

. Body Paragraph 2: Activities
A. Beach

B. Picnics

SUPPORT

C. Outdoor sports

4

Body Paragraph 3: Fashion

A. Lighter-colored clothes

SUPPORT

B. Lighter fabrics, less fabric

<

Conclusion
A. Restatement of thesis
B. Summary of the main points

C. Suggestion, prediction, or opinion

Supporting Details

In a cause-effect essay, you can organize your supporting details in one of three ways: by
category, in chronological order, or by order of importance. In the previous essay outline, the
effects of sunshine are organized into three different categories. Now that we have categorized the
supporting details, we can fill them in using concrete examples. It is clear that the writer is trying to
show effects of sunlight. By adding specific examples to the existing outline, the essay will be more
detailed.
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Brainstorm area:

depression eye strain hook
low grades opinion psychological
reduced concentration thesis thesis statement

Title: The Harmful Effects of Social Media on Teens

I. Introduction

A.

B. Connecting information

C.

II. Body Paragraph 1: effects

A. Antisocial behavior

SUPPORT
=

C. Aggressive tendencies
III. Body Paragraph 2: Physical effects
A. Lethargy

B. Reduced mobility and overall health

SUPPORT

0

IV. Body Paragraph 3: Educational effects

A.

B. Low motivation

SUPPORT

C.

V. Conclusion

A. Restate the

B. Summarize the main points

C. Concluding statement: A suggestion, a(n) , or a prediction
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@ Final Draft Checklist

Q Iincluded a thesis statement that contains a clear topic and points of development.
[ The purpose of my essay is clear.

(J Each body paragraph has a clear topic sentence.

(1 My thoughts and ideas are organized clearly in each paragraph.

[ T used several cause-effect essay transition expressions correctly.

U T used verb tenses correctly, including the past tense. I avoided any unnecessary changes in verb
tense.

(I used preposition combinations with nouns correctly.

 The concluding paragraph has words and phrases that signal the end of the essay.
U The conclusion restates the main points of development.

O The conclusion does not introduce any new ideas.

[ T used at least two of the vocabulary words or phrases presented in Activities 15 and 16.
I underlined them.

Additional Topics for Writing

Here are five more ideas for writing a cause-effect essay.

PHOTO
TOPIC: Look at the photo on pages 138-139. Explain the effects of an environmental phenomenon.

TOPIC 2: Tell about the effects the invention of e-mail has had on society.
TOPIC 3: Discuss possible reasons (causes) why some people are more generous than others.
TOPIC 4: What makes a person successful? (causes)

TOPIC 5: Discuss the positive effects of extracurricular activities on students.
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. Body Paragraph 2: Academic writing
A. Detail 1: Who does it

B. Detail 2: When it is done

SUPPORT

C. Detail 3: What writing tasks are included

=

Body Paragraph 3: Writing in the workplace
A. Detail 1: Who does it

B. Detail 2: When it is done

SUPPORT

C. Detail 3: What writing tasks are included

V. Conclusion

Supporting Details

By adding specific examples to the existing general outline, the essay will be more detailed. Study
the details for Section II of the previous essay outline.

II. Body Paragraph 1: Writing for pleasure
A. Detail 1: Who does it

1. Adults

2. Teenagers

3. Children
B. Detail 2: When it is done

1. During free time (weekends, holidays)
2. Late at night

3. Early in the morning

C. Detail 3: What writing tasks are included
1. Letters
2. Poems
3. Short stories

4. Personal journals
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III. Body Paragraph 2 (Type/Category 2): Stage acting

A.

1. Shakespeare’s plays on stage
2. Modern plays on stage

B. Story/set

1. Stories are repeated

2,

SUPPORT

C. Actors’ responsibilities

1. Study for months
2. Importance of understudies

D. Disadvantages

1.

2. Great one day/terrible the next

IV. Body Paragraph 3 ( ): Film acting

A. Form

1.

2. Becomes a movie

B. Story/set

1. On location

2. Beginning, middle, and end

SUPPORT

C. Actors’ responsibilities

1.

2. Do not study in chronological order

D. Advantages or disadvantages

1. Repeat scenes (advantage)

2. (disadvantage)

V. Conclusion

A. Restate the thesis statement
B. Summarize the main points

C. Concluding statement: A suggestion, opinion, or prediction
170 UNIT 7 ¢ Classification Essays






















































™ Final Draft Checklist

O Iincluded a thesis statement that contains a clear topic and points of development.
O My essay is clearly a classification essay. The purpose of my essay is clear.

QO Each body paragraph has a clear topic sentence.

QO All examples of this topic fit into one of the categories listed.

Q) Supporting details in the paragraphs are parallel.

Q) I used connecting transition words and expressions correctly.

O My use of punctuation is correct.

QO The concluding paragraph has words and phrases that signal the end of the essay.
QO The conclusion does not introduce any new ideas.

Q) I used at least two of the vocabulary words or phrases presented in Activities 15 and 16.
I underlined them.

Additional Topics for Writing

Here are five more ideas for writing a classification essay.

PHOTO
TOPIC: Look at the photo on pages 164-165. Classify a collection of something, such as pets or
things found in nature, into distinct categories.

TOPIC 2: Classify different college courses that are available to students.
TOPIC 3: Write about different types of ethnic restaurants.

TOPIC 4: Classify parenting styles.

TOPIC 5: Write an essay classifying tourist attractions.
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Step 3

Now read the second draft of this essay. How is it the same as the first draft? How is it different?
Did the writer fix all the sentence mistakes?

Two Weeks’ Notice

A generation ago, it was common for workers to stay at their place of employment for years
and years. When it was time for these employees to retire, companies would offer a generous
pension package and, sometimes, a token of appreciation, such as a watch, keychain, or other
trinket. Oh, how times have changed. Nowadays, people—especially younger workers—jump
from job to job like bees fly from flower to flower to pollinate. Some observers might say that
today’s workforce is not as serious as yesterday’s. This is too simple an explanation, however. In
today’s society, fueled by globalization, recession, and other challenges, people quit their jobs
for a number of valid reasons.

One reason for quitting a job is that the job does not fit the worker. In other words, job
seekers may accept a job without considering their aptitude for it. This is especially true when
the economy is slowing and jobs are hard to find. The workers may try their best to adapt
themselves to the work. However, at some point they realize that they are not cut out for this
line of work and end up quitting. This lack of understanding or ability makes people feel
uncomfortable in their jobs, so they begin to look for other work.

Another reason people quit their jobs is the salary. Why do people work in the first place?
They work in order to make money. If employees are underpaid, they cannot earn enough
to support themselves or their families. The notion of working, earning a decent salary, and
enjoying life is no longer viable. In this case, underpaid workers have no choice but to quit their
jobs and search for a better-paying position.

Perhaps the most discouraging situation that leads people to quit their jobs is personality
conflicts. It is extremely difficult for an employee to wake up every morning knowing that he
or she will be spending the next eight or nine hours in a dysfunctional and often destructive
environment. The discord can be with bosses or coworkers, but the result is the same. Imagine
working for a bigoted boss or colleagues who spread rumors. The stress levels increase until
that employee can no longer stand the idea of going to work. In the end, the employee quits his
or her job with the hope of finding a more serene atmosphere somewhere else.

Work should not be thought of as a form of punishment. For those people who struggle
with not feeling comfortable on the job, not getting paid enough, and not being respected, it
does feel like punishment. As a result, they quit and continue their search for a job that will give

them a sense of pride, safety, and camaraderie.
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Academic Word List

Averil Coxhead (2000)
The following words are on the Academic Word List (AWL). The AWL is a list of the 570

highest-frequency academic word families that regularly appear in academic texts. The AWL was

compiled by researcher Averil Coxhead based on her analysis of a 3.5 million word corpus.

abandon
abstract
academy
access
accommodate
accompany
accumulate
accurate
achieve
acknowledge
acquire
adapt
adequate
adjacent
adjust
administrate
adult
advocate
affect
aggregate
aid

albeit
allocate
alter
alternative
ambiguous
amend
analogy
analyze
annual
anticipate
apparent
append
appreciate
approach
appropriate
approximate
arbitrary
area

aspect
assemble
assess
assign
assist
assume
assure
attach
attain
attitude
attribute
author
authority
automate

available
aware
behalf
benefit

bias

bond

brief

bulk
capable
capacity
category
cease
challenge
channel
chapter
chart
chemical
circumstance
cite

civil

clarify
classic
clause

code
coherent
coincide
collapse
colleague
commence
comment
commission
commit
commodity
communicate
community
compatible
compensate
compile
complement
complex
component
compound
comprehensive
comprise
compute
conceive
concentrate
concept
conclude
concurrent
conduct
confer
confine
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confirm
conflict
conform
consent
consequent
considerable
consist
constant
constitute
constrain
construct
consult
consume
contact
contemporary
context
contract
contradict
contrary
contrast
contribute
controversy
convene
converse
convert
convince
cooperate
coordinate
core
corporate
correspond
couple
Create
credit
criteria
crucial
culture
currency
cycle

data

debate
decade
decline
deduce
define
definite
demonstrate
denote
deny
depress
derive
design
despite

detect
deviate
device
devote
differentiate
dimension
diminish
discrete
discriminate
displace
display
dispose
distinct
distort
distribute
diverse
document
domain
domestic
dominate
draft
drama
duration
dynamic
economy
edit
element
eliminate
emerge
emphasis
empirical
enable
encounter
energy
enforce
enhance
enormous
ensure
entity
environment
equate
equip
equivalent
erode
error
establish
estate
estimate
ethic
ethnic
evaluate
eventual
evident

evolve
exceed
exclude
exhibit
expand
expert
explicit
exploit
export
expose
external
extract
facilitate
factor
feature
federal

fee

file

final
finance
finite
flexible
fluctuate
focus
format
formula
forthcoming
found
foundation
framework
function
fund
fundamental
furthermore
gender
generate
generation
globe

goal

grade
grant
guarantee
guideline
hence
hierarchy
highlight
hypothesis
identical
identify
ideology
ignorant
illustrate
image



immigrate
impact
implement
implicate
implicit
imply
impose
incentive
incidence
incline
income
incorporate
index
indicate
individual
induce
inevitable
infer
infrastructure
inherent
inhibit
initial
initiate
injure
innovate
input
insert
insight
inspect
instance
institute
instruct
integral
integrate
integrity
intelligent
intense
interact
intermediate
internal
interpret
interval
intervene
intrinsic
invest
investigate
invoke
involve
isolate
issue

item

job
journal
justify
label
labor
layer
lecture
legal
legislate
levy

liberal
license
likewise
link
locate
logic
maintain
major
manipulate
manual
margin
mature
maximize
mechanism
media
mediate
medical
medium
mental
method
migrate
military
minimal
minimize
minimum
ministry
minor
mode
modify
monitor
motive
mutual
negate
network
neutral
nevertheless
nonetheless
norm
normal
notion
notwithstanding
nuclear
objective
obtain
obvious
occupy
occur
odd
offset
ongoing
option
orient
outcome
output
overall
overlap
overseas
panel
paradigm
paragraph
parallel

parameter
participate
partner
passive
perceive
percent
period
persist
perspective
phase
phenomenon
philosophy
physical
plus

policy
portion
pose
positive
potential
practitioner
precede
precise
predict
predominant
preliminary
presume
previous
primary
prime
principal
principle
prior
priority
proceed
process
professional
prohibit
project
promote
proportion
prospect
protocol
psychology
publication
publish
purchase
pursue
qualitative
quote
radical
random
range

ratio
rational
react
recover
refine
regime
region
register
regulate

reinforce
reject
relax
release
relevant
reluctance
rely
remove
require
research
reside
resolve
resource
respond
restore
restrain
restrict
retain
reveal
revenue
reverse
revise
revolution
rigid

role

route
scenario
schedule
scheme
scope
section
sector
secure
seek
select
sequence
series

sex

shift
significant
similar
simulate
site
so-called
sole
somewhat
source
specific
specify
sphere
stable
statistic
status
straightforward
strategy
stress
structure
style
submit
subordinate
subsequent

subsidy
substitute
successor
sufficient
sum
summary
supplement
survey
survive
suspend
sustain
symbol
tape
target
task

team
technical
technique
technology
temporary
tense
terminate
text
theme
theory
thereby
thesis
topic
trace
tradition
transfer
transform
transit
transmit
transport
trend
trigger
ultimate
undergo
underlie
undertake
uniform
unify
unique
utilize
valid
vary
vehicle
version
via
violate
virtual
visible
vision
visual
volume
voluntary
welfare
whereas
whereby
widespread
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Index

Outlining
cause-effect essays, 143-144
comparison essays, 119-121
descriptive essays, 96-97
example, 194
in writing process, 104-106

Paragraphs
basics, 40, 92
cause-effect, 78
classification, 81
comparison, 70
concluding, 102, 105, 108
defined, 4
descriptive, 66, 92
features, 8, 28
introductory, 102, 105-107
types of, 66
Parallel structure, 128
Paraphrasing, 223
Parts of speech and suffixes, 124
Passive voice, 177-178
Past tenses, 150
Peer Editing Sheet sample, 246
Peer editing tips, 36, 62
Peer feedback, 108, 198
Periods, 207
Person (point of view), 44-45
Persuasive words and phrases, 228
Plagiarism, 222-223
Point of view (person), 44
Point-by-point method
organization, 118
Points of development, 106
Preposition combinations with
nouns, 152
Prepositional phrases, 47, 99
Prepositions of location, 99
Principle of organization, 166
Pronouns
I'in academic writing, 68
clear references, 51
consistent usage, 44

Proofreading, 58, 108-109, 198
Punctuation, 207-211
Purpose, 85

Purpose statement, 4243

Question marks, 207
Quotation marks, 210
Quotations, 222-223

Reacting/responding words and
phrases, 229

Relative pronouns, 179

Research, 194

Revision, 108, 198

Second-person point of view, 44
Semicolons, 211
Sense words, 98
Sentence fragments, 20-21
Sentence hooks, 94
Sentence types, 213-215
Sentences
clarity in, 48
complex, 214-215
compound, 214
concluding, 27
hook, 94
simple, 213
supporting, 15-16
topic, 4-5, 8
unrelated, 17
Spatial order, 104
Stated thesis, 106
Storytelling words and
phrases, 227
Subject-verb agreement, 75
Subordinating conjunctions,
220-222
Suffixes, common, 124
Superlative adjectives and
adverbs, 127
Supporting details, 119, 195
Supporting sentences, 15-16

Thesis statements, 93, 105-106

Third-person point of view, 44

Timed Writing, 37, 63, 89, 113, 137,
163, 189

Titles, 58

Topic selection, 103, 116, 140, 192

Topic sentences, 4-5, 8

Topics for Writing, Additional, 36,
62, 88,113, 136, 162, 188

Transition words and phrases,
57,108-109, 126, 176,
220-221

Unity, 53-54
Unrelated sentences, 17

Verbs
past tenses, 150
sentence fragments and,
20-21
Vocabulary for better writing,
226-229. see also Building
Better Vocabulary

Word combinations, 152

Word forms, 76, 124

Writer’s Notes
pronoun I in academic writing, 68
proofreading, 58, 198
purpose, 85
research, 194
titles, 58

Writing process
brainstorming, 103-104, 152
editing, 108, 198
first drafts, 106-108, 195
outlining, 104-106, 194
peer feedback, 108, 198
proofreading, 108-109, 198
research, 194
revision, 108, 198
seven steps, 102-109, 191-198
topic selection, 103, 192









